14 July Welcome Address
Introduction

Day 1 The Goal of Mathematics Education (Teaching and
Learning)

Curriculum Framework of Cambridge Lower Sec Maths
Syllabus 0862

Overview of MCE’ s Instructional Resources (MCE PPT
Slides)

How does MC implement the Cambridge curriculum
framework ?

Introducing Key Features of MCE Textbooks

Day 1 Part 2
Go through G5 Student Book — Refer to “How to Use This Book”
1-kyH 2-6enyk

G5 OKYyyuyyHYH KuUTebuHeH eTyHy3 - "Bbyn Kutentn KaHTUN KONJO0HYY Kepek"
AereHamn KapaHbi3



This book is designed to help you understand mothematical concepts through meaningful
learning experiences that are joyful and simple.

The Student’s Book has the following features:

Chapter Opener

Meativates you to learn and talk about the
topic through real-life contexts so you can
relate to and moke sense of the maths.

Option Option Crption

Use exciting video clips, virtual manipulatives
and quizzes to make learning “come alive”.
These resources can be launched on a
smartphcne or a tablet by scanning the
page using the MCE Cambridge app.

In this chapter, you will:

List the learning aims for the chapter
so that you are aware of your learning
pathway from the start.

What You Will Learn |
Focus on the learning aims that you will be _
learning in the section. ") Round Decimals to the
ol F & - " Nearest Whole Number
M ceokiBacky
LookiBack )
Engage you to think about what you have ,:_‘:: t =
already learnt that is useful for the section. ... o :_ﬂ_" : o y
T == T 5
:‘H::w\._—mr_t
Encourage you to extend your prior
knowledge and use concrete objects or e s T
real-life contexts to explore new maths e e
concepts in the section. 5
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Uet’s/learn|

Engoge you in tasks to learn about new
matha concepts. You will begin your
learning with concrete objects or real-life
cantexts, then work with the maths ideas
using pictures or diagrams. Finally, you will
connect the learning to symbols.

Deepen your learning with these guestions.

Prowvide tips to help you understand

jo COnCEpE better and solve problems.

let’s|Practise]

Provide you with carefully=waried proctice -

questions on what you hove learnt.

Encourage you toproctise Thinking and
Waorking Mathermatically.

T ean” statements

| Help you reflect on the progress of your
Learning.
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Activity Book links
Provide easy referencing to the related
proctices in the Activity Book.
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Ploy a gome or try cut o fun activity and

become fluent in maths.

Sticker activities

Keep learning maths fun. The stickers con — b

be found ot the back of the book.
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Learn more about Social and Emotional
skills with two moscots, Lana and Leo.
«‘ You will learn to better understand
| (your feelings and express yourself with
L different groups of people.
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Recall maths terms with pictures or diogroms.

You may want to look at specific pages . For example
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G5 Highlight 1: TWM is highlighted in the SB — refer to TG for explanation
Cu3 6enrnnyy 6up 6apakTbl Kapan KepryHys Keamwm mymkyH. Mucanbi
G5 1-6enyry: TWM SBpae 6aca 6enrnneHreH — TYLWWyHAYPYY YUYH TG KapaHpbi3

Eg. On page 5

et’s|Practise]

I  The number |4 has factors. Itis a number.

2 Circle all prime numbers. Describe the characteristics of prime numbers
' to explain your answer-.

a 10 b 23 c 37 d 49 e bl

O 5 Crystal creates a basic 3-digit passcode by multiplying a prime number
anda composite number. They are consecutive numbers.

a Find the numbers.

b Can there be more than one set of numbers? Tell your partner.

G5 Highlight 2 : Blanks in the textbook to engage students and scaffold their
learning



G5 baca 2 : OKyy KutebuHae oKyyuynapabl Kbi3blKTbIpyy *KaHa anapAbiH

OKYYCYH 6ekemaee yuyyH 6owwTyKTap

b The height of the hot air balloon is at 2 m.

It rises 8 m every | second.

The sequence shows counting on from 2 in 8s.

The height of the hot air balloon rises to a
height of m ofter 3s.

If the hot air balloon continues to
rise for another | second, how can you
count on to find its height?

Let’s|Practise

I a Countonin7s. b Count backin 8s.

-1, -4, 25, .9,
c¢ Count backin 9s.
23, 14, : R
V‘ 2 Start from 27 and count back in 9s. What do you notice about the
numbers before and after 07 Can you find any generalisations about

the numbers?

3 Two of the terms in the number sequence below are incorrect.
Describe how you find them and state the correct terms.

2,9/15,21,.30

To engage students:

Give sufficient time for
students to attempt the
questions

Ask students to explain
their answers

CTyneHTTEpAM TAPTYY
YUYH:

CrygeHTTepre
cypoonopay bepyyre
KEeTUWTYY y6aKbIT
6epnHu3

OkyyyynapaaH

Tick (v) to show what you can do.

I can count on and count back in steps for sequences with

negative numbers. /

Activity Book
Worksheet 2A

G5 Highlight 3 : Maths Champions

Promote reflective
thinking

Pednekcmsayy om

KYTYpTYYre
KOMeKTeLlyy




At the end of each chapter, the Maths Champion provides students to work together to
solve a puzzle or a real-world problem or a game-based mathematics problems.

Ap 6up 6enymayH aarbiHaa MatemaTtuka 60t0HYA 4eMNUOH CTyAeHTTepre 6aw KaTbipma
e peanayy AYMHONYK Mace/IeHU Xe OIOHra HernsgenreH matematuka macenenepuH
6uprenewnn yeuyyyre MymMmKYHUYynyK 6eper.

Work in pairs.
Play with a partner. Each ployer takes a coloured counter pe
at the start point.
Materials: Player 1 rolls the die and moves the Materials:
. ; bhundred sqt.:;ind -~ counter forward by the number rolled. « paperand pencil
% 1die terx (1 ue) Player 2 asks one of these questions + ameasuring tape
about the number that Player 1's
counter lands on. Stand on a blank sheet of paper. Ask your friend to help you
15 the aumblra 4 “ composite to trace the outline of your right foot.
number? Measure the length of your foot with a ruler in centimetres.
Are odd numbers divisible Is the numberdivisible by 4? Measure the width of the widest points of your foot
2 s 7 i i
:r‘ : v: ?a Explain :x Is the Rumber divisible by 82 in centimetres. -
yourpa 3 % N == Switch to your left foot. Repeat steps 1to 3: i
Convince your partner that Player1gets a point if his answer 5 % & o %
your answer is correct. is correct. Take turns with your friend to trace the outlines of their feet. b
', Both players take tums and repeat Regroup the measurements of each foot in at least 2 ':
Steps 2 and 3 until both players different ways. =
reach 100. Round each measurement to the nearest whole number. o
&
The player with the most points wins! 5
Srart R :
| 2 3 & 5 6 "4 8 9 10 3
y 4 Rt ! =
20 (19 | 18412 16 [ IS\ | 13 | 12 | 1 @ 3
e
L1 - 4 2
21 | 22 { 23 W24 | 251 26 |)27 | 28 | 29 | 30 » E
- ——. - . N . | D, Y &4 —— o -
40 | 394,38 | 37.(36) 35 | 34 | 33 | 32 | 3 =9 -
= W and BN, | - 4 3
41| 42 43 | 44 45 | 46 47 | 48 49 | 50 5
r. —f— s —_— i !
60" 59 | 58 | 57 | 56 | 55 | 54 | 63 | 52 | &I
We are all different
6l | 62 63 | 64 65| 66 67 | 68 69 | 70 from one another.
— - - - - - —~ We are all special in
80 (79 | 78 | 77 | 76 | 75 | 74 | 73 | 72 | 7 our own ways!

8l | 82 83 | 84 85 86 87 | 88 89 | 90

100 99 98 | 97 96 | 95 94 | 93 92 | 9

MaTemMmaTuKaHbI Kbi3bIKTYY }KaHa KbI3bIKTYyY Kbl/lyyAaH TbilWKapbl, an
KOMOKTOLLOT KbI3MaTTallyy, Ta/JIKyy/00, 6aapaaluyy }KaHa oM KYrypTyy
eHaemaepy

G5 Highlight 4



Cus 6enrunyy 6up 6apakTbl Kapan KepryHys Keamwm mymkyH. Mucanbi

G5 1-6enyry: TWM SBpae 6aca 6enrmneHreH — TylWwyHAYPYY YUYH TG KapaHbi3
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Linear Sequences
+ comia aftar the decimal paint o oo oftar e tantFa. have a constant difference between two consecutive numbers.
= | nanth js writtan os s Ihundmcll‘lhilmnm ~— The term-to-term rule is to odd 4.
Dlerm 0.0 or mw [

/'D\./u\. 3rd

jum

Jum jump ™)
: @ @
% Difference between terms: 12 ?

Square Numbers

Round + Expmfie Istterm 2ndtemd P3rd term Wthiterm Sth term
far & tanths o las g, Py OO =LAS 2=l 3= 4216 5:-25
3 ks nacrer i FLO. Lig =1+ 0.4+ D.O&

LA&=1+046 or L&G=1+0l+036

Triungular Numbers

il E) o
Round T
far 5 teniths or more
e A A

Istterm  2nd term 3ed term 4th term 5th term

15
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Activity Book :
WhotICanDoNew 23

Refer to G5 Teacher Guide (TG)

G5 Myranumpaep y4yH KONg0HMOHY KapaHbi3 (TG)



Ab6paH naiiganyy maanbiMmar }KaHa KbICKa XKa3yynap

1. KEMGPMA)KAVIH 6awTanrbiy MaTeMaTUKaCbIHbIH OKYY MnJiaHbl

(5-KnaccTbiH OKyy4dynapbl YUYH)
(a) Matematukanbik TUAKENep
(6) BeToH-cypeT-

A6cTpakTtTyy (CPA) mamune

(c) Oi4 »KyrypTyy »aHa maTemaTuKanbiK nwtee (TWM)

UNANOCTPaUUNANapPbl MEeHEeH

8 TWM myHe3spgemenepy

Very useful information and short writ-ups on

1. Cambridge Primary Mathematics
curriculum framework
(For Grade 5 students)

(a) The Mathematical Strands

(b) The Concrete-Pictorial-
Abstract (CPA) Approach

(c)Thinking and Working Mathematically

a. The Mathematical Strands

The Cambridge Primary Mathematics curriculum from 2020 is organised into three main strands:
Number, Geometry and Measure, and Statistics and Probability. These three main strands are sub-
divided into themes or ‘sub-strands’.

Number includes the sub-strands:

* counting and sequences,

s money,

* integers and powers,

+ place values ordering and rounding,

« fractions, decimals, percentages, ratio, and proportion.

b. The Concrete-Pictorial-Abstract Approach

A deep and p ding of ics is developed throughout this series by moving
between concrete, pictorial and abstract approaches. These approaches are not one-way but are
interwoven throughout mathematics. Concrete materials are an important step in developing
understanding in mathematical concepts at all stages and across all strands. Early understanding of
concepts such as numbers are developed from real objects that are represented by manipulative
resources that represent the main mathematical ideas and concepts. So, for example real objects,
such as counting eggs in a basket, can later be represented by counting cubes. The real object is
represented mathematically as a more abstract concrete resource that can be manipulated and
shown pictorially. Concrete materials and their pictorial representations are developed together to
support understanding that is scaffolded through the concrete to the pictorial stages.

(TWMm)

With illustrations of the

c. Thinking and Working Mathematically Characteristics

The development of understanding and reasoning is supported through the Thinking and Working
Mathematically characteristics that run throughout the framework. The focus is to enable all students
to engage actively and explicitly with the processes of reasoning in mathematics. Through these
processes, they build connections between mathematical ideas and concepts in a range of contexts,
and draw upon them to reason and develop deeper mathematical understanding. Within Thinking and
Working Mathematically, students build a relational understanding as they form connections between
facts, procedures, and concepts. Students understand and use the terms within Thinking and Working
Mathematically as they confidently engage with these processes.

8 TWM characteristics

2. Teaching Approaches and Learning Environment

(a) Strategies for Active learning and Creating an Inclusive Learning

Environment



(A very comprehensive and useful list of learning strategies)

(b) Home-based Learning and Parental Support

(c) Maths Manipulatives from Everyday Objects

2. OKYTYYHYH bIKManapbl }KaHa OKyy 4eiipecy

(a) AKTMBAYY OKYTYY }KaHa UHKIO3UBAMUK OKYTYYHY TY3YY CTpaTeruanapbl
Kypuan TypraH yeiipe
(OKyy cTpaTernanapbiHbiH abaaH TONYK XKaHa naiiganyy Tusmecu)

(6) YiApe oKyTyy »KaHa aTa-3HeNepAuH Kongoocy

(c) KyHymAayk o6beKTTepaeH mateMmaTUKanbiKk MaHUNYAATOPAOP

You can briefly talk about the Activity Book and Work Book

Cu3 KbicKaua 1L Kutebu XKaHa uw Kutebu }eHyHAe aiTa anacbi3

10



A section to summarise the features of the Student Book and the Activity
Book

About the Student’s Book and Activity Book

The Marshall Cavendish Cambridge Primary Mathematics (2nd Edition) series is
structured according to the Cambridge Primary Mathematics curriculum framework
(0096). The Student's Book is intended to be used in conjunction with the Teacher's Guide
and provides the basis for understanding needed for the Activity Book.

The Student's Book equips students with sound concept development, the new Thinking and
Working Mathematically skills, critical thinking and efficient problem-solving skills.
Mathematical concepts are presented in a clear and sequential way to facilitate
understanding. It is built on the Concrete-Pictorial-Abstract approach and a cumulative spiral
curriculum to build deep conceptual understanding.

The Student's Book has the following features:

Coordinate
Geometry

& virwas aarspeiony _

sayini Option engages students with exciting video clips, animations
3] - ! quizzes and virtual manipulatives to make learning “come alive'
- ‘ These resources can be easily launched on a smartphone or a

e tahlat hi eranninn tha nana neina tha MOE Cambridna ann

. In this chapter, you will: and What You Will Learn list
learning aims so students are aware of their learning pathway f
- the start.

" Round Decimals to
N Nearest Whole Nun

Teacher Guide for each chapter begins with a Schedule of Work (SOW)
followed by a detailed suggestions for teacher to conduct teaching activities
(you should adapt to suit the profile of your students)

Ap 6up 6enym yuyH Myranumpep y4yH KOongoHMo uw Taptmbm (SOW) meHeH
6awTanar

aHAAH KMAWH Myraammre OKYTYYUYYyayK ULl-apaKkeTTepaun »Kypry3yy 6otoHua
AeTanayy cyHywTtap (cu3 oKyyudynapbiHbi3gblH npoduamHe
bI/IaMbIKTALLbIHbI3 KepekK)

11



Chapter 1 Special Numbers

S e b8 i
Eacn pariodis 40,

Scheme of Work

Learning Objectives

Resources

+ Sudems Bookp.|

and Social and
Emotional Learnit
(S|

EL)

. umm-un ot anel one )
+ Do

+ Papers

ot v ancl ot 3 Codes, s o sepes Caningng
- b Spaciaisng
A el Sare o
s
Sockl awarena s
Fleioresip sills
T 0 T
ot Dwisb iy o knwerkge of tackas and -« Actkily Bosk pd—5 Gomindng
undarstansd fess of » Number i Clasalyng
o of A + Longpince of pipor e b
W e K o T
i Garvinding

m Prime and Composite Numbers

Mumber of Periods: 3

Learning Objective Expected Prior Knowledge

* BNLOE Uinderstand and explain the difference | Be familiar with multiples: of 2, 5, and 10 {up o 1000},
batween prime and composite numibers. * Recognise related multiples and faciors.

Note

In this seckian, the emphasis is on #ie definition of a prime number as a rumber with exactly twa divisors: 1 and itseh.
Students will arange concrete materials such as counters, marbles or shapes in rectangular arays Io reprasent
numbears. The rectangular anays can be usad to tell the faciors of each number and help students differentiate
betwesn prime numbens and compasile numbers. Students will also use number chips, cubes and blodks, as wel as
a hundred chart—a pictorial sd—1 identity prime numbsrs and compasite rurbars. At this stage, By are only
expacied to identify prime numbers up to 1000 Studems will angage in activities using die o provide them mane
practise in finding divisors and identifying prime numbers and composite numbens up to 100,

In docusing on the fact that & prime numbes is a whole numbes greater than 1, students will recognise fat 1 s not a
prime numbes as it anly has one divisar.

Language Support
W : prime nurmisers, composite numbers

Busild a word wall in the class and explain the meanings of the words 1o the siudents bedore the lesson. As e
lesson progresses, jocus students' aftention 1o the specific words as they appear in the iext and during the lesson.

Commaon Misconceptions

Misconception:
Students may mistake the number 1 1o be a prime numbes.

How 1o sddress the misconception:

U= arrays or couniers to show studens how ta find the divisors for numbers 1 and 2. Draw their atientian ta the
‘dedinition of prime numbess as having exactly two divisors, 1 and the number itssif. Explain that 1 only has ane
divisar, unlike 2 which has 2 divisors (1 and 2). Then reinforoe that a prime rumber is a whole number greater than
1

Maka 2 note of studenis who have trauble finding the divisors af a number. Encourage tem to axplain how they
ged their answers o elficit possible misconceghions. i necessary, allow siudens o use amays, counbers, or shapes
1o find the dinisors of a rumber.

At the end af the lesson, have shudents explain the definiion of prime numbers 1o check that they have deared up
their misconcepfon. Hawve studants use arrays o counters ta find the divisors far 3, 4 and 5. Gat sudents 1o explain
how they find the divisars jor thess numbars 1o one anofer. Than have them idemtily which number is. diffsrant
Arom the ather two. Ask questions such as “Which numbers have axactly 2 divisors? (3 and 5) Wiich number has
move than 2 divisars? (4] Which are prime numbers? (3 and 57

12




G5 Activity Book (Work Book) G5 uw kutebum (3kymyw kutebm)

You may go through briefly and highlight key features
Cun3 KbiCKa4ya Kapan Ybirbin, HErn3ru e3reyeNyKTepyH 6aca 6enrmneit anacbis

How,tolUsejThis|Book]

This book is designed to help you understand mathematical concepts through meaningful
learning experiences that are joyful ond simple.

What | Can Do Now

Colour the bulbs to show what you can do.
The Activity Book has the fallowing features:

— Ihave learnt to B To review, go to...
F;) i i understand i
L. _'d""‘“'-' Dl o
Worksheet - ol Student’s Book
Gain mastery of concepts and skills through Ocrass Zero: Let’sLearn A
questions in this book. There are three levels of 3 1]
questions: The Level | questions require you e relate repeated o
recall the bosic mathematical concepts while the. addition to find Student’s Book
Level 2 questions require you te apply mathematical any termina g‘%’ Let’s Learn B
principles to different situations. The Level 3 sequence.
questions introduce non-routine, real-life problems
that require you ta think critically or creatively. make patterns Ny
. - Y with special Student’s Book
number %’ Let’s Learn C
sequences.
{ g

P @Mathsdournal;\ o AN\

Encourage you tapractise Thinking and Werking
| Mathematicolly.

Write a number sequence based on what you have learnt.

Showit to some of your classmates and asked them to solve it. Compare
how they solved the number sequence with the way you have solved it.
Discuss the methods chosen and decide which is the most effective.

| Provide tips te help you understand
| concepts better and solve problams.

| Deepen your learning with these. 4 I

13



In the PPT slides, you have already gone through the features of the Grade 7
book. You can further illustrate here if you have time

PPT chaiiapapbiHga cu3 7-KNaccTbiH KUTEBUHUH 83reuelyKTepy MeHeH
TaaHbILWbIN YbIKTbIKbI3. Y6aKTbIHbI3 601C0, 6y XKepaeH aarbi mucan
KentupceHms 6onor

lllustrate some features in G7 Student Book (no time, can skip)
The Grade 7 key textbook design concepts are the same as that of G5
textbooks — student-centred approach

G7 CTyAEHTTUK KUTEeBMHUH aipbiM PYHKLMUANAPbIH MANIOCTPALUANAHbI3
(y6akbIT XOK, eTKepyn *XubepceHus 6oa0T)

7-KNacCTblH HErM3ru oKyy KUTENTePUHUH AU3alH KoHuenuuanapbl G5 okyy
KUTENTEPUHUH KOHUEeNuMAnapbl MeHeH buppaewn - okyydyra 6arbittanraH
Mmamune

Example: Grade 7 Chapter 2

14



G7 SB 1% page of each chapter

LET'S EXPLORE!

CHAPTER

Fractions,
Decimals and
Percentages

Chapter opener: comics with a real-
world situation
Benymay aukbiu - peangyy Kbipaaan

MEHEH KOMUKC

Feature : Worked Examples with explanations followed by Try

©3reyenyKrepy: TYLWWYHAYPYYNOPY MEHEH ULITEreH MUCANAap, aHAAH KUMKH
apaKert Kbinyy

Comparing Improper Fractions or Mixed Numbers

L Example 1 r

n

Which is smaller, - or;"

The LCM of 3
and 9is 9. So, we
divide a whole
into 9 units.

1 meanslwholeand =

1 meansiwhole and =

1_41x3
3 '3x3

-
oW

Solution: %= 1
For fractions with

the same
denominator,
we compare the
numerators to decide
which fraction is

smaller.

o
Rl S}

1.
$ So, g is smaller.
. 37
Try. Which is smaller, § ~or 2

You may see “side note” or “Think” in Recall or Example

~e

€36303-48444¢

eee 15

Tre reciprocal ot 3 1.
ividing oy afraction

seq al to muttplying by s reciprocal

Division of another bov




Multiplication
Proper Fractions

Recall

S canbe shownasS setsof

11 Y|
x4 canbe imerpretedt as Luet of 1

D&

2.8 andDwisionof e et

Multiplying a Fraction by a Fraction \\

What are the objectives of
these side notes ?

Think
Help to trigger students thinking

byn Kowymya HoTanapabiH
MaKcaTTapbl KaHaan?

OnnoH

OKyy4dynapAbliH O KYrypTYYCYH
aHaaHAabIpyyra Kapaam bepyy

After each section of a chapter, there are Practice questions

BenympayH ap 6up 6enyryHeH kuiinH MpakTukanbik cypoonop 6ap

16




Practice 2A

Concept-Building Questions

o For each of the following pairs of fractions, circle the greater fraction.

a 133 b 129 ¢ 237
728 9 18 1015
d 2714 e 1915 p 123
23 10° 8 1215
o Arrange the fractions in ascending order.
3613 pp 22BN ¢ 45897
2'5'10 4'12' 6 19' 38" 2
@ Arrange the fractions in descending order.
19 10 3 32 6 3 o 32 78
1472 13'26°13 1n'2'22

Context-Based Questions

‘qo Nurul thinks of @ number x such that 5% <x=< 5%. Write down a possible value of x.

e Jake thinks of a numberx such that 2%< X< 2%.Wr‘|te down a possible value of x.

21 ;35

e Kylian is given these numbers 015 Help him arrange the numbers from the smallest

1o the greatest.

o Nellie is given these numbers %,%,%. Help her arrange the numbers from the greatest
to the smallest.

‘qo Raju needs to fillin the missing fraction in the following expression.

n 12

N2

7 o 7

What could the missing fraction be? Explain how you arrived at the answer.
"@'0 Arrange the following numbers in ascending order:

3456

2345
What can you observe from the comparison result?

Workbook
Exercise

21

Summary of key ideas and concepts at the end of each chapter

17



Ap 6up 6enympayH aarbiHAA HEru3rn naeanapabiH }XaHa KOHUenuuanapabiH

KbICKaua Ma3myHy

Chapter 2 Key Ideas

s Indices and Brackets first
+  Multiplication and division

s  Addition and subtraction

/
>

® 2023 Marshall Cavendish Education Pte Ltd

Operations on

1x2

Fractions eg 2l a1do2t iy
Addition and G2t IpE G
Subtraction of —214q2
Mixed Numbers b4
=33
&4
41 20 _,41%2 o1
37767 "3x27 T8
=42 o1
6 e
=21
6
5,7_5x7_35 Multiplication and
6 8 6x8 48 Division of Proper
4.2_ 4,3 %82 Fractions
93 9 2 '}x‘:{ 3
H 3
Decimals and comvardin . Zozee-osm
Percentage between o 2o 2 51h00-21
Fractions and 10910
i 35 7
Decimals 35=2 =L
s 035= %=

Four

Decimals

3
23= ZE

FRACTIONS, DECIMALS AND PERCENTAGES

Percentage

83

18



End of Chapter Revision Questions

These are usually key and short questions that are useful for students to test
their conceptual understand or essential mathematical procedures

BenymayH aarbi Kailpa Kapan ubiryy cypoonopy

Bbyn, apaTtTa, CTyAEHTTEp YUYH aNapablH KOHLENTYaAAbIK TYLUYHYTYH }Ke
MaaHUNYY MaTeMaTUKaNbIK Npoueaypanapabl TeKWepyy YYYH naganyy
60NroH Hernsru }aHa KbiCKa cypoosaop

Chapter 2 Revision
0 For each of the following pairs of fractions, circle the greater fraction.
() 57 613 827 12 20
46 510 7'20 1317
(2] Arrange g,?qnd 2 in ascending order.
(3] Arrange 22,77 and 2.1 in descending order.
5’10 10
o Evaluate the following, giving your answers in the simplest form.
1,42 4 23 1,,5 1..5
O 21 0O 3 0 212 0 5+
e Evaluate the following, giving your answers in the simplest form.
1,.2 5, .3 1 .5 2. .5
(] 33+ 2 (b ) 4757 () 55+ 55 (d} 55+

19



Now go through Grade 7 Teacher Guides

AMuU 7-KNacCTbiH Myraimmaepu Y4YH KOI4A0OHMO0PAY Kapan KepyHy3

How to Use This Book

This Teacher’s Guide is part of the Marshall Cavendish Education (MCE) suite of resources, designed and

created to support you as you teach the Cambridge Lower Secondary Mathematics curriculum framework
(0862).

The lesson plans in the Teacher’s Guide are made available in editable Word format for you to customise
according to your classroom needs. The answer keys mentioned in the lesson plans are available online in
MCEduhub (online resource hub).

Scheme of Work
Help teachers in lesson preparation by
outlining all the learning requirements,

Seheme of Work (@

Total duration: 10 periods (1 period is approximately 40 minutes.)

Sections No. of Lenrning Objectives Resourees Thinking asd Working resources req u IrEd a nd the suggEStEd
Perieds
Crapter Orener 3 Sl a7, Char 19 1 T teachmg penods/lessons_
1.1 Four Operations on +  TINLO1 Estimate, 3dd and subtract integers, # Srudent’s Book 7, Chapter 1, pp. 2-12 # Chamaterising
Integers rocognising generalisations. « Waorkhook 7, Chapter |, Exercise | 1 o Clusifying
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Go through and highlight Grade 7 Student Workbook

7-KNacCTblH OKYYyYy/1apbiHbIH MW KUTe6MH Kapan ublirbin, 6aca 6enrnnesus

How To Use This Book

This Workbook is designed to help you understand mathematical
concepts through questions and activities. It has the following features:

| Exercise questions allow
Exercise 1.1 you to evaluate how well
you are learning each
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practise Thinking
and Working
Mathematically skills.

G7 Self-assessment checklist — to promote reflective thinking
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G7 ©3yH-e3y 6aanoo Tekwepyy TM3mecu — pepaeKCUBAYY O KYTypTyyre
KOMOK KepceTyy

Use the following self-assessment checklist to see
if you have understood the concepts.

Questions

o Compare and order fractions
1a,b,c,d; 2; 3

o Add mixed numbers
4a,b, ¢, d; 5q,
b, c d

e Multiply and divide by proper fractions
6q, b, c, d;7q,
b, c d

e Convert fractions to decimals and vice versa for cd
comparison 9a, b, ¢, d;
o Perform four operations on decimals

NN SN SN N

Please try to assure teachers that they will be well-supported and try to get
buy-in for them for adopting the Cambridge curriculum and the text books

CypaHbly, Myraiumaepam ¥KakKuibl KONA00r0 anapblHA ULWLEHAUPYYIe apaKeT
Kbl/IblHbI3 XaHa Kembpuna K oKyy NNaHblH }KaHa OKYYy KUTeNTEPUH Kabbin
anyy YUYH anapAabl caTbin anyyra apakeT Kbi/ibiHbi3.

22



